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ALL TOGETHER NOW! SUPPORTING 
STUDENT ENGAGEMENT AND 

BEHAVIOR IN INCLUSIVE 
CLASSROOMS

DR. DANIELLE COWLEY & JESS 
KRUCKENBERG
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Part 1: 
Reimagining a 
Theory of 
Classroom 
Management
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I’ve come to the frightening conclusion. I am the 
decisive element in the classroom. It’s my 
personal approach that creates the climate. It’s 
my daily mood that makes the weather. As a 
teacher, I possess tremendous power to make a 
child’s life miserable or joyous. I can be a tool of 
torture or an instrument of inspiration. I can 
humiliate or humor, hurt or heal. In all situations, 
it is my response that decides whether a crisis will 
be escalated or de-escalated and a child 
humanized or dehumanized.

- Haim G. Ginott

CONSIDER THE FOLLOWING…

How does this relate to 
what you know/have 

learned about behavior 
and classroom 

management? Does it 
converge? Diverge? How…
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Student centered

Students actively construct knowledge

Students are self-regulating

All learning/behavior is contextual

Behavior is communicative (Ferri, 2012)

CONSTRUCTIVIST BELIEFS
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Autonomy
Relationships
Interdependence
Safety and Trust
Self-Esteem and Belonging
Self-Regulation
Accomplishment
Communication
Pleasure and Joy

WE ALL HAVE UNIVERSAL DESIRES

Causton-Theoharis (2010)
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Not all of us know how to get 
those desires met 

Or…

How we get them met may 
seem odd

…and maybe inappropriate
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Reflection: Consider a 
time when you felt left 
out or did not belong. 

How did you feel? How 
did you act?

ALWAYS ASK YOURSELF, “DOES THE STUDENT FEEL 
A SENSE OF BELONGING?”
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COMMON CHALLENGING BEHAVIORS
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A daily priority of building trustful relationships 
with children to foster self-esteem, personal 
insight, self-control and social skills is the 
essence of this approach

Behavior is viewed as surface evidence which 
must be interpreted to understand the more 
pertinent emotions triggering misbehavior. 

This influences not only how a child behaves 
but how they deal with difficult inner feelings.

TRUSTFUL & HUMANISTIC RELATIONSHIPS
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Reflective of internal feelings 
and conflicts. 

The child experiencing 
behavioral problems is 
described as "acting out" 
inner emotions.

Supports involve careful 
attention to the inner lives of 
children. 

A REFLECTIVE - RELATIONAL APPROACH
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THE TRADITIONAL BEHAVIORAL MODEL

Scientific modification of 
observable behaviors

All behavior is conditioned by 
external stimuli - the influential 
aspects in the immediate 
environment

Source of specific behaviors are 
found in environmental stimuli 
that reward, fail to reward, or 
punish

So we alter the stimuli. 
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2 COMMON CRITIQUES

Dependency on external rewards: Will the 
behavior stop when the reinforcement stops?

Ethics of control: are you depriving a child of 
something they desire? Is this authoritarian in 
nature? (i.e., what does it mean to have to 
“earn” or “buy” social time with the teacher?)
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WE MUST ASK NEW QUESTIONS ABOUT 
BEHAVIOR

Challenging Behavior Deficit-Thinking New Questions

Constantly moving Why won’t Zoey sit crisscrossed during 
the read aloud?

How can I re-structure the 
read aloud so Zoey can both 
learn and move?

Talking Why is Liam interrupting during math 
when I’m trying to teach?

How can I create interactive 
discussions, sending the 
message that meaningful 
participation is valued?

Asking why Why does Ashley constantly challenge 
me by asking why?

What research opportunities 
can we build into our lessons?

Running Why does Eric scream and run out of 
the class?

Does Eric have an effective 
communication system? What 
does his behavior 
communicate?

Shutting down Why does Jazz burry her head when 
unfamiliar adults speak to her?

How can we support Jazz to 
develop relationships with 
new adults?

Causton, Tracy-Bronson, & MacLeod (2015), p. 74 
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WORKING WITH KIDS WHO 
ARE HURTING
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What do we know about students labeled with serious emotional and behavioral 
problems?
▪ Half are from families living in poverty, often single parent homes
▪ Lives have been difficult: some studies show that as many as ½ have experienced 

physical or sexual abuse
▪ Their behaviors may be explained by grief or extreme suffering
▪ Chaotic homes & unsafe neighborhoods
▪ Experiencing loss of trust, innocence, & hope (Knitzer et al., 1990; Smith, Danforth, & 

Nice, 2005)

Stickers, candy bars and “movie Fridays” cannot alleviate this suffering.

How is this not a disrespectful way of responding to student pain? (Ferri, 2012)

WORKING WITH KIDS WHO ARE HURTING
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WE HAVE TO LOVE OUR STUDENTS
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SPED 3150

Cowley

PART 2:

REIMAGINING  
CLASSROOM 

MANAGEMENT IN 
ACTION
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PREVENTING BEHAVIOR
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• Have a discussion about what is 
working and not working.

• Ask students to think about the 
kind of interactions they’d like 
to have in the classroom. (T-
Chart)

• Jointly create guidelines -- state 
them in positive ways 

• Focus on “natural” 
consequences.

• Adopt a “make it right policy.”
• Guidelines apply to teachers 

and students.

CREATING CLASSROOM GUIDELINES/ BELIEF 
STATEMENTS
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• What makes a good and/or bad classroom?

• If you were the teacher, how would you run the class?

• What should happen to kids who break our guidelines?

• Do you like school? Why or why not?

• What is the best (worst) experience you’ve ever had in 
school? Why?

5 GUIDING QUESTIONS FOR STUDENTS
(SMITH, DANFORTH, & NICE, 2005)

22

• Focus on 
Responsibilities

• Rules serve to protect 
rights

• Process for 
amendments

CLASSROOM BILL OF RIGHTS:
A CURRICULUM-BASED METAPHOR
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BUILDING SELF-ESTEEM

• “I am a capable student”

• A student’s feelings toward this statement, can greatly 
impact classroom learning

• Molding a student’ inner portrait

• The words we, as teachers, use can have a profound effect 
on students.
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BUILDING BLOCKS OF SELF-ESTEEM

• Security: A feeling of strong assuredness. Feeling comfortable and safe; knowing what 
is expected; depending on others; comprehending guidelines and limits

• Affiliation: Belonging, acceptance, and relatedness; Appreciated and respected by 
others

• Self-hood: Feeling of individuality; self-knowledge; accurate self-description

• Mission: Feeling of purpose and motivation; Self-empowered through goals; taking 
responsibility for our choices

• Competence: Feeling of success and accomplishment; aware of strengths; accept 
weaknesses

Michele Boda
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CULTIVATE RELATIONSHIPS

• Takes time and no “easy” 
how-to strategy, but… there 
are ways for you to get 
more and more 
comfortable building 
student relationships:
• Fist-to-five• Free writes that evoke 

feelings/thinkings• Take note of positive 
interactions and write a 
complimentary note• 2x10

• Incorporate student interests

Causton, Tracy-Bronson, & MacLeod (2015)
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https://www.facebook.com/SoulMamaCares/videos/1185390248207727/
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CREATE COMFORTABLE LEARNING ENVIRONMENTS

• Fidget items available for entire class.
• Weighted lap pads or “heavy work” (i.e., 

picking up book baskets, moving chairs 
between activities).

• Access to drinks, snacks, or gum.
• Brain-based intros or transitions
• Mini-trampoline
• Tape on the floor for a “thinking walk” track.
• Hopscotch grid for related to content
• Learn in multiple areas throughout the room.
• Reading nook with pillows and stools.
• Lighting choices

Causton, Tracy-Bronson, & MacLeod (2015) 
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PROVIDE CHOICE

• Where to write?
▪ Writing on windows or non-

porous tables
▪ Vinyl shower curtain
▪ Whiteboards

• What to write with?
▪ Window markers
▪ Colored pens
▪ Chalk on sidewalk

• Body-positioning
▪ Graffiti-style
▪ Michelangelo-style Causton, Tracy-Bronson, & MacLeod (2015)
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RESPONDING TO BEHAVIOR
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LIFE SPACE INTERVIEW

• Tell me about what happened from your point of view? 
How did you respond? 

• Tell me how you think x saw the situation? How did x 
respond to you?

• How did things get worse between you and x? 

• Well, this didn’t work out so well; lets think about some 
alternatives.  What are you hoping happens next time?  
What can we do to help that to happen?
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• Stress concern for others and 
empathy

• Find ways to raise the esteem 
of neglected/isolated kids 
among their peers--capitalize 
on strengths and interests

• Watch your own responses--
students follow your lead!

DEALING WITH NAME-CALLING OR TEASING

Wrinkled 
Paper 
Activity

Start with clean piece of paper--student 
says something mean to the paper 
while s/he crumples up the paper.

The next student says something nice 
to the paper while smoothing out the 
paper

Discuss how the wrinkles are still in the 
paper even after you try to smooth them 
out--hurt words stay with us.
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EMOTIONAL FIRST AID PLANNING

• Planning for appropriate ways for the 
student to vent and emotions and gain 
calm/control.
• “Talk a walk” when upset, angry, or 

anxious – movement venting
• Going to an area to draw or write -

expression
• Once the student is calm, she returns to 

the activities.
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