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Madison Metropolitan School District 
Demographics 



  

District Demographics 

The MMSD serves approximately 25,000 students 
in 47 schools  over a 65 square mile area 
 

� 31 elementary schools (grades K-5) 
 

� 11 middle schools (6-8) 
 

� 4 comprehensive high schools  
 

� 1 alternative high school 
 

� Early childhood programs provided in a variety 
of settings (home, daycares, playgroups, early 
learning sessions) 

 

� 6 alternative programs at the secondary level 
(6-12) 



  

 

SE Prevalence

MMSD Special Education Prevalence Rate

25,087 24,893 24,966 24,888 24,543 24,496
24,710 24,57624,490

4,2644,089 4,232 4,269 4,181 4,250 4,188 4,202 4,159

16.3%
17.2%

18.2%
19.1%

20.0%

22.8%

24.7%

21.0% 21.9%

16.3% 17.0% 17.1% 16.8% 17.2% 17.1% 17.1% 16.9%
17.4%

0

5,000

10,000

15,000

20,000

25,000

30,000

2000-01 2001-02 2002-03 2003-04 2004-05 2005-06 2006-07 2007-08 2008-09

School Year

N
um

be
r 

of
 S

tu
de

nt
s

0.0%

10.0%

20.0%

30.0%

P
re

va
le

nc
e 

R
at

e

District Enrollment - Sept 3rd Friday Count Spec Ed Enrollment - Oct 1st Count

Projected SE Prevalence Rate Actual SE Prevalence Rate

3



  

 K-12 Initial Referrals and Placements into Special Education
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Least Restrictive Environment

Full Inclusion 
< 21%

Partial Inclusion
21-60%

Substantially Separate   
> 60%

73%

11%
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Special Education K-12 Enrollment by Least 
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The MMSD Values, Beliefs and 
Educational Framework 



  

� Instructional Excellence  
 

� Student Support  
 

� Staff Effectiveness  
 

� Home and Community Partnerships 
 

� Fiscal Responsibility  

Built on the vision that we are committed to 
successful learning child by child  
 

MMSD Strategic Priorities: 
 

The MMSD Values and Beliefs 



  

MMSD Educational Framework 

The way we structure our work to help all 
children be successful 
 

Components of the Framework: 
� Engagement-the student's connection to 

schooling  
 

� Learning-acquiring knowledge and skills  
 

� Relationships-between students, teachers and 
other staff, and parents 



  

The MMSD Educational Framework 
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 Differentiation 
 
 
 
 
 

Interventions 
 
 
 
                  

Accommodations     
and/or   Modifications            



  

Quality IEPs and the Educational 
Framework  

 

� Increases student engagement, learning 
and relationships 

 

� Promotes student access to the general 
curriculum and instruction, utilizing progress 
monitoring based upon academic 
performance standards 

 

� Promotes student inclusion to the maximum 
extent appropriate (LRE) 



  

Rationale for Quality IEPs 



  

Rationale for Quality IEPs 

� Increase educational outcomes and 
success for students with disabilities 

 

� Ensure use of curricular standards  
 

� Measure IEP progress according to grade 
level performance standards 

 

� Promote inclusion of students with 
disabilities within the general education 
curriculum and environments 

 



  

Rationale for Quality IEPs 

� In order for students with disabilities to 
be as successful as their reg ed peers, 
we must ensure they have access to the 
same instructional content. 

 

� When curriculum and instruction were 
based on the standards… 

 



  

The National Longitudinal 
Transition Study-2 (NLTS2) 

� The incidence of students with disabilities 
completing high school rather than dropping 
out increased by 17 percentage points 

 

� Postsecondary education participation more 
than doubled to 32 percent.  

 

� In 2003, 70 percent of students with disabilities 
who had been out of school for up to two years 
had paying jobs, compared to only 55 percent 
16 years ago.  

 



  

� Shared goal of improving academic 
achievement through high expectations and 
high-quality education programs. 

 

IDEA=needs 
of individual 

students 

NCLB=school  
accountability 



  



  

 

“ we are reaching beyond physical access 
to the education system toward 
achieving full access to high-quality 
curricula and instruction to improve 
education outcomes for children and 
youths with disabilities.” 

 
-Office of Special Education Programs 



  

Key Components of Quality IEPs 



  

Key Components of Quality IEPs 
  

� Parent/Guardian involvement in the IEP 
process 

 

� Strength-Based IEPs 
 

� Standards-Based IEPs which promote regular 
and special education alignment  

 

� Legal compliance  
 
 
 

 
 



  



  

Key Component 
Parent/Guardian Involvement 

� Parents are equal participants on the IEP 
team and play an integral role in the IEP 
process 

 

� Parents are encouraged to provide 
information about their child’s strengths 
and concerns throughout the IEP process 

 

 

 

 
 



  

Key Component 
Parent/Guardian Involvement 

� Families’ racial, cultural, and linguistic 
backgrounds are recognized and valued in 
this process 

 

� The Parent Planner is an excellent parent 
resource and parents are encouraged to 
use this planner throughout the IEP 
process 

 



  

Key Component 
Strength-Based IEPs 

� The IEP team considers the student’s 
strengths in relation to the standards and 
documents strengths in the Present Level of 
Academic Achievement and Functional 
Performance (PLAAFP) 

 

� The team utilizes the student’s strengths 
when developing the student’s IEP, 
including transition services as appropriate 

 

 



  

Key Component 
Standards-Based IEPs 

� IEPs contain baseline information and 
data on math and language arts 
referencing the standards in the PLAAFP 

 

� IEP goals for students participating in the 
general curriculum are based on the 
standards 



  

Key Components 
Standards-Based IEPs 

� Students who participate in the general 
education curriculum are assessed based on 
their performance on the grade level standards 

 
� http://tnlweb.madison.k12.wi.us/standards  
 
 

 



  

 

� English Learners participating in the 
general education curriculum cam be 
assessed using the WIDA standards 

 
� http://www.wida.us/standards/PreK-

5%20Standards%20web.pdf  
 



  

 

� Students with Cognitive disabilities 
participating in the general education 
classroom with a replaced curriculum 
can be assessed with the Department of 
Public Instruction (DPI) Extended Grade 
Band Standards 

� http://dpi.wi.gov/  
 



  

Key Component  
Legal Compliance 

 

� Present Level of Academic Achievement 
and Functional Performance 

 

� Consideration of Special factors 
 

� Transition Services 
 

� Annual Goals 

 

� Notice of Continuing Placement 
 
 



  

Tools of the Project 



  

Tools of the Project  

� Guidelines for Completing Quality IEPs (Initial 
eval and Reevaluation) 

 

� Guidelines for Completing Quality IEPs 
(Programming and Placement) 

 

� Student Example 
 

� Parent Planner 
 

� Student Performance Summary Report  
� Bound hard copy  
� Electronic version in Infinite Campus (PLP) 
 

� Build A Goal (Standards-Based) 
 



  

“Bucky” Student Example 

 



  

PLAAFP - General Information 

� Bucky is a ten year old fourth grade student 
with an identified Specific Learning 
Disability (SLD).   

 

� He is receiving special education services in 
the content areas of written language and 
reading.   

  
 



  

PLAAFP – Parent Information 

� Parents are concerned about Bucky’s slow 
acquisition of writing and reading skills.  
They are concerned that this delay will have 
significant consequences for the future. 

 

� Parents’ long term goals for Bucky include 
some form of higher education, 
employment, and living on his own. 



  

PLAAFP – Parent Information 

� Bucky loves soccer and has been 
involved in many different teams and 
leagues.  He has many friends in the 
neighborhood. 

 

� He enjoys being outdoors, being with 
friends, exploring nature, camping, and 
fishing. 

  

 



  

PLAAFP – Student Strengths 

 

� Bucky is able to persist at difficult tasks 
when he feels he is making progress.   

 

� He responds well to positive 
reinforcement and has a desire to do 
well both academically and in sports. 



  

PLAAFP – Student Strengths 

� Bucky is able to organize group activities 
on the playground.  He is able to join 
activities that are already in progress 
without conflicts with his peers.   

 



  

PLAAFP – Standards-Based 

� Science:  Bucky is currently achieving 4th 
grade standards. This is his favorite and 
most successful academic class.  

 

� He is able to describe or explain that sound 
travels from a vibrating source, through a 
medium, to a receiver. 

 

� In experiments, Bucky recorded 
observations (using a Neo) that compared 
sounds including their sources and 
receivers.  

 



  

PLAAFP – Standards-Based 

� Math:   Bucky is currently achieving third 
grade standards.  

  

� He is able to read, write, and order whole 
numbers up to 10,000 (90% accuracy).  

 

� He can compare two whole numbers up to 
100 to determine their difference (80% 
accuracy). 

 

� He uses words such as closer to, between, 
after or before, smaller or bigger (80% 
accuracy). 

 
 



  

PLAAFP – Standards-Based 

� Reading :  Bucky is currently achieving 
second grade standards. 

    

� Given reading materials at the 2nd grade 
level, Bucky is able to use the following cues 
to read for meaning: pictures, prior 
knowledge, context, sentence structure, 
select and use various strategies (reread, 
review, self-correct with 90% accuracy), and 
read with fluency and expression. 

 

� He has knowledge of consonant and 
consonant blends in words as well as 
knowledge of common vowel patterns.  

 



  

PLAAFP – Standards-Based 

� Writing:  Bucky is currently achieving 
second grade standards 

 

� Bucky is able to edit work for punctuation at 
the end of sentences, starting 
sentences/writing names with capitalized 
letters, and review for spelling (with 80% 
accuracy). 

 

� He is able to write simple stories, letters, and 
convey information in writing using a variety 
of planning strategies, generating ideas 
before writing, organizing writing to include a 
beginning, middle and end 

 
 



  

PLAAFP – Standards-Based 

� Writing: Bucky is currently achieving 
second grade standards 

 

� He uses declarative, interrogative, and 
exclamatory sentences  

 

� He is able to edit work for punctuation at the 
end of sentences, starting sentences/writing 
names with capitalized letters, and review for 
spelling (with 80%) 



  

Reading Goal 

� Given reading materials at the 3rd grade 
level, Bucky will demonstrate improved 
reading comprehension as measured by: 

 

� applying letter-sound relationships to sound 
out words (80% of probes) 

 

� applying contextual cues to increase 
meaning and fluency (80% of probes)  

 

� answering questions, comparing and 
contrasting settings, characters and events 
(80% of probes)  



  

Resources 

� Contact information 
� Sue Addamo (608) 442-2143  

saddamo@madison.k12.wi.us 
 

� Lisa Davidson-Beelendorf (608) 663-8469 
lmdavidson@madison.k12.wi.us 

 

� Mary Nielson (608) 663-8492 
mnielson@madison.k12.wi.us 

 

� Patty Weynand (608) 663-8458 
pweynand@madison.k12.wi.us 

 
 



  

Resources 

� Values and Guiding Principles 
 

� Guidelines for Creating Quality IEPs:  Initial 
Evaluation or Reevaluation 

 

� Guidelines for Creating Quality IEPs:  Program 
and Placement 

 

� MMSD Student Performance Summary Report 
 

� Parent Planner 
 

� Student Examples (Elem., Middle, High) 
 

� MMSD Informational Bulletin #12 
 

� Regular Education Summary 



  

Any Questions? 


